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Abstract 
Employing a mixed-methods approach, this research melds 

quantitative data analysis and qualitative insights to evaluate 

formative assessment's influence on English Language teaching 

classrooms. Through surveys, classroom observations, and 

interviews with educators and students, we assess the extent to 

which formative assessment strategies are integrated into English 

Language teaching practices, their alignment with curriculum 

objectives, and their ability to address the distinctive challenges of 

language learning in Nigeria. Our findings underscore the 

strengths of formative assessment, demonstrating its capacity to 

boost student engagement, self-regulation, and overall learning 

outcomes. Additionally, this research illuminates existing barriers 

and limitations hindering its broader adoption. Furthermore, it 

contributes to the discourse on educational policy development by 

highlighting the implications of formative assessment for 

curriculum design and teacher training. This study intends to 

inform various stakeholders, including policymakers, curriculum 

developers, and English Language teaching practitioners, about 

the potential advantages of formative assessment in the Nigerian 

English Language teaching milieu. By spotlighting effective 

strategies and areas necessitating improvement, it endeavors to 

promote evidence-based decision-making, thereby elevating the 

quality of English language education in Nigeria. In sum, this 

research offers a comprehensive assessment of formative 

assessment's efficacy in Nigerian English Language teaching 

settings, addressing its promises and challenges. Ultimately, it 

seeks to advance language education practices in this diverse and 

dynamic context. 
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Introduction  
Formative assessment (FA) has been regarded to have immense pedagogical potential in 

reinforcing student learning (Black & Wiliam, 1998a, Black & Wiliam, 2018; Cizek, 2010).  

Educational policymakers, teachers, and researchers are increasingly interested informative 

assessment as it reflects and supports student learning (Bell & Cowie, 2001; 

Torrance & Pryor, 2001; Wiliam, 2011). 

Formative assessment is defined by McManus (2008, p. 3) as a process in which 

teachers and students provide feedback during instruction to organize the learning 

and teaching process to increase student achievement. According to Miller 

and Lavin (2007), formative assessment can be viewed as a valid and vital part of the 

blending of teaching and assessment. Formative assessments inform teachers about 

whether the students have learned, and they have an indicator qualification for how the 

teachers should plan their next lessons (Wuest & Fisette, 2012). There are four main 

components of formative assessment (Black, Harrison, Lee, Marshall, & Wiliam, 

2003; Centre for Educational Research and Innovation [CERI], 2008; Wiliam, 2011; 

Wiliam & Thompson, 2007): (i) Explaining learning objectives and success criteria; 

(ii) increasing the quality of inquiry/dialogue; (iii) increasing the quality of marking/ 

feedback/record keeping; and (iv) using self and peer assessment.  

In many countries, guidance books have been developed to assist teachers in implementing a 

more systematic practice of formative assessment. In England, a formative assessment program 

was initiated in preschool and primary school levels in 2000. In Scotland, similarly, teachers are 

encouraged to use formative assessment in their learning-teaching processes. New Zealand has 

also based its National Assessment Strategy, implemented in 1999, on formative assessment. 

Formative assessment is viewed as the most critical assessment strategy in many cities of 

Canada as well. Countries such as Finland, Germany, Sweden, and Spain also emphasize 

the importance of formative assessment and the necessity of constant assessment of each 

student using different assessment methods such as verbal feedback, interviews and 

portfolio assessment (Klinger, Volante, & DeLuca, 2012; Looney, 2011; Organisation for 

Economic Co-operation and Development [OECD], 2005; Swaffield, 2011). 

 

Background 

The ability to use various techniques and methods for instruction is often neglected by 

educators. Teachers tend to have students participate in activities that do not  encourage critical 

thinking, but instead encourage rote memorization of names, dates, and places. The common 

preoccupation with having students commit one fact after another to memory based on history 

textbook recitations and lectures does little to build capacity to think historically in addition, 

teachers need to connect the content to the individual interests of the students, thus increasing 

student interest in the content and actively engaging students in the learning process. This 

entails 

utilizing a variety of teaching techniques that help engage students in the learning 

process. 

Notably, making good use of formative assessment strategies in assessing students helps them 

to examine their strength and weakness and this results in improving teaching practice. 
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Students understand lessons better when they are brought on board during the teaching and 

learning process. From an innovation point of view, active teaching techniques change the pace 

of the classroom and are a creative way to increase students’ involvement, motivation, 

excitement, attention, and perceived helpfulness and applicability of the class. Thus, when 

feedback enables 

teachers to tailor their teaching accordingly and points to the way for students to improve their 

performance, it becomes a teaching and learning tool. It is only when feedback performs 

teaching/learning functions that it can be termed effective. 

Formative assessment enhances the efficacy of instructional strategies of English language 

Teachers. The function of formative assessment to improve learning during instruction clearly 

comes through, as does the idea that not only teachers but also students are active users of  

formative assessment. formative assessment is a process that takes place continuously during 

teaching and learning to provide teachers and students with feedback to close the gap between 

current learning and desired goals. This implies that effective feedback is the one that closed 

the gap between the intended and actual outcome of a lesson to assist in revision purposes; 

assess learners ‘understanding level; and to evaluate concepts taught in class to diagnose 

learners ‘strengths and weaknesses acting as a benchmark to prepare for the next lesson. From 

this point, if the teacher trainees were taught all the ideal formative assessment techniques in 

the ELT instructions, then they should form better conception of the subject and the nature of 

its assessment during teaching practice. 

 

Statement of the Problem 

Amidst the evolving landscape of language education, formative assessment's role in enhancing 

learning outcomes and pedagogical strategies remains a pivotal concern. In the multifaceted 

Nigerian educational system, characterized by linguistic and cultural diversity, this research 

offers a comprehensive analysis of formative assessment's impact on student achievement, 

teacher methodologies, and educational policies. 

 

Literature Review 

Teachers play an essential role in how FA is actualized in the classroom (Brown, Kennedy, Fok, 

Chan,& Yu, 2009; Lee & Wiliam, 2005; Sach, 2012). Research has, however, highlighted that a 

teacher’sattempts at including FA has been less than straightforward, especially in terms of what 

practices areregarded to be formative and how teachers deem it best to implement them (Chen, 

Kettle,Klenowski, & May, 2013; Dixon, Hawe, & Parr, 2011; Hume & Coll, 2009; Marshall & 

JaneDrummond, 2006). Dixon and Williams (2001), for example, found that FA was understood 

to varyingdegrees as teachers struggled to enact it. Their study suggested that teachers were 

likely confusedabout the nature, purpose and effects of FA and emphasized the need for 

teachers to have “deepknowledge” of FA (p. 2). 

In certain instances, FA practices were found to be implemented in a procedural fashion (Hume 

&Coll, 2009; Marshall & Jane Drummond, 2006). In the study by Marshall and Drummond’s 

(2006,p. 137) it was discovered that FA was implemented in a procedural fashion, more to the 

“letter” thanto the “spirit” of FA. Teachers were found to apply rigid techniques in FA and they 

followedprescribed procedures towards tasks linked to the enactment of FA. The teachers 

therefore didnot organize their assessment practices using appropriate principles and practices 
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(the “spirit”) of FA(p. 137) depending on the context.In other instances, teachers were found to 

regard FA mainly from a performance-orientedperspective, placing focus on scores and grades 

even when FA was used (Brown et al., 2009; Chen et al., 2013; Hume & Coll, 2009; So & Lee, 2011). 

Chen et al. (2013) shared how their study found thatFA resulted in a mark or grade. Moreover, 

their teachers’ articulations neither contained theprinciples of FA nor its defining features such 

as the use of feedback even though FA was regardedas “process assessment” (p. 840). This was 

similar to So and Lee’s (2011) study where teachersperceived FA primarily for evaluative or 

scoring purposes. They suggested that the high-stakesexamination culture likely influenced 

these teachers. Other studies in comparison have indicatedthat teachers who took on a more 

student centred or learning-oriented perspective and perceivedFA as the promotion of students’ 

learning, were found to integrate FA more successfully into theirpractices (Berry, 2010; Butt, 

2010; Leong, 2014). Research in the area of FA enactment thus far paintsa picture of the 

complexity of FA enactment that warrants the need for further the investigation of enacted 

practices. 

Moreover, research generally suggests that much can influence a teacher’s FA enactment 

attempts. Issues associated with a teacher’s uneven understanding of FA have revealed how this 

results in a struggle for FA to be enacted well (Voltane& Beckett, 2011). The context within which 

FAis embedded has also been suggested to influence enactment (Chen et al., 2013; Deng & 

Carless,2010; Harris & Brown, 2009; Webb & Jones, 2009). Some studies have suggested that the 

school orinstitutional context plays a part in either a teacher’s decision-making about FA or FA 

implementation (Brown et al., 2009; Carless, 2009; Chen et al., 2013; Webb & Jones, 2009). Chen 

et al. (2013), forexample, found that rigid institutional control adversely affected the teachers’ 

assessment practices,influencing the “what” and “how” of FA. The teachers in their study found 

the “need to adhere to theprescribed assessment framework and reported procedures that 

reflected the institutional policies”698 K. KAUR (p. 841). Cultural influences within the context 

could also lead teachers to enact FA in the way thatthey do (Brown et al., 2009; Chen et al., 2013; 

Deng & Carless, 2010; So & Lee, 2011). The context canthus act as a regulating mechanism on 

teachers’ classroom practices and strongly influence whatteachers do in the classroom. It could 

thus be said that although FA is regarded to be useful, in realitythere may be influences to the 

enactment of FA that need to be examined to explain teacherresistance or success with FA and 

this study intends to explore this. 

Within Singapore’s educational landscape, two recent studies have attempted to begin 

exploration of teacher practices involving FA (Leong, 2018; Tan, 2017) and these revealed 

inconsistencies inenactment. Tan’s (2017) study involving primary school teachers, for example, 

indicated that therewere discrepancies between policy intents and teachers’ perspectives and 

practices on “bite sizedassessments”, a type of assessment deemed to be formative. The study 

also found that FA implementation was challenging within a context that emphasized grades 

and high stakes examinations. Leong’s (2018) study similarly revealed inconsistencies, where it 

was found that knowing about FA orclassroom assessment was very different from knowing 

what to disseminate through learningprocedures and practices.It could be said that research 

exploring FA-related enactment processes and practices is a fairlyrecent development. Research 

that specifically examines enacted practices to determine whatinfluences teachers to enact FA 

in the way that they do within their school context remainsa relatively underexplored area. A 
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common theme has been recognition for the need for furtherand more in depth research in the 

field (Leong, 2018; Tan, 2017), prompting the need for this study. 

FA implementation within the classroom context could possibly be challenging if teachers 

are unsure about the nature, purpose and practices associated with it. This is especially so in 

a context like Singapore that predominantly practices summative assessment (SA) (Cheah, 

1998; Koo et al., 2012; Ratnam-Lim & Tan, 2015; Tan, 2017). There is, as such, a need to 

uncover to what extent FA reforms are enacted in actual classroom practices and settings, 

and what influences these practices. As influences to enactment are oftentimes unique to 

their social or cultural contexts (Deng & Carless, 2010; Harris & Brown, 2009), this study 

therefore specifically aimed to explore how teachers interpreted and implemented FA within 

Singapore’s setting. Implications drawn aim to lead to greater understanding of the complexities 

associated with FA enactment, contributing to the base of literature exploring reform 

enactment and FA both locally and in other international contexts.  From the above it is evident 

that lillte no no attention has been given to studies on The Efficacy of Formative Assessment in 

ELT Settings in Nigeria as such this study investigates the effectiveness of formative assessment 

practices in English Language Teaching (ELT) within the unique context of Nigeria. Amidst the 

evolving landscape of language education, formative assessment's role in enhancing learning 

outcomes and pedagogical strategies remains a pivotal concern. In the multifaceted Nigerian 

educational system, characterized by linguistic and cultural diversity, this research offers a 

comprehensive analysis of formative assessment's impact on student achievement, teacher 

methodologies, and educational policies. 

 

Theoretical Framework 

The theoretical framework for this study was guided by Sadler’s Theory of Formative 

Assessment and Feedback, both in the data collection method used, and the analysis of data 

[21]. The researcher’s selection of Sadler’s theoretical framework is based on the connection 

between the theory and research evidence on teaching and learning practice. The nature of 

feedback had previously been studied in the context of measurement and grades; Sadler’s 

theorization re-defined several significant factors in focusing formative assessment and 

feedback on classroom practice. Sadler’s theory frames three conditions for effective feedback, 

in particular drawing attention to the student’s involvement in the assessment and feedback 

process. Sadler argues that, assessment should focus on “who makes the judgements, how they 

are made, how they may be refined, and how they may be put to use in bringing about 

improvement.” Sadler’s theoretical exposition of formative assessment places feedback as a key 

element for successful performance by students. His argument is that feedback is not just 

information provided by teachers but has effect on students in improving their learning, and in 

monitoring the strengths and weaknesses of their performance. 

Traditionally, the teacher must possess a concept of quality appropriate to the task, and make 

judgements based on student performance in relation to that concept. Sadler, however, argues 

that for students to improve, the student themselves must hold a concept of quality similar to 

that held by the teacher; they should be able to themselves monitor the quality of their work, 

and have a range of strategies at their disposal to engage in closing the gap. Sadler’s theoretical 

concepts and proposed classroom practices. 
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Methodology 

Employing a mixed-methods approach, this research melds quantitative data analysis and 

qualitative insights to evaluate formative assessment's influence on ELT classrooms. Through 

surveys, classroom observations, and interviews with educators and students, we assess the 

extent to which formative assessment strategies are integrated into ELT practices, their 

alignment with curriculum objectives, and their ability to address the distinctive challenges of 

language learning in Nigeria. 

 

Research Design 

A research design is a plan or blueprint of how the researcher intends to conduct the research. 

The study employed a descriptive survey research design. Descriptive survey research design is 

a type of research used to obtain data that can help determine specific characteristics of a group. 

A descriptive survey involves asking questions (often in the form of a questionnaire) of a large 

group of individuals either by mail, by telephone or in person. The main advantage of survey 

research is that it has the potential to provide us with a lot of information obtained from quite 

a large sample of individuals. By employing this study design, this study will focus on obtaining 

quantitative data from a cross-section of members. 

 

Target Population 

The target population for the study was six (6) secondary schools from the region’s three public 

schools and three private schools, which are, G.S.S. Mayo Balwa from Adamawa State G.D.S.S. 

(Army) Barrack Bauchi, and G.S.S.S. Mongono from Borno State while the three private schools 

were also selected from the three sister states in the region which comprise Gombe High 

Secondary School, Iqra Academy JalingoTaraba State and Leaders Secondary School 

DamaturuYobe State.  

The study population or respondents were principals, vice principals academic and English 

language teachers.  

 

Sample Data 

Sampling design is that part of statistical practice concerned with the selection of a subset 

of individual observations within a population of individuals intended to yield some 

knowledge about the population of concern, especially for the purposes of making 

predictions based on statistical inference. The study adopted simple random sampling 

technique to select 70 respondents from a total of 350 students from 6 secondary schools 

within the region, this represents 20% of the total population; 60 teachers were 

selected randomly from the 6 schools where 12 teachers were targeted, these were composed of 

principals, vice principals academic and English teachers. 

 

Research Instruments 

The study used questionnaire and continuous assessment tests in collecting primary data. The 

questionnaires were used to collect data from the principals, vice principals, English teachers 

while tests were given to the students. The data instrument addressed the four research 

objectives while it was sub-divided into two sections. The first section of the questionnaire 

enquired general information about the respondents, while the next sections answered the four 
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research objectives, that is, formative assignments, CATs, frequency of formative assessment 

and feedback on formative evaluation. The structured questions were used to conserve time and 

money as well as to facilitate in easier analysis as they are in immediate usable form. The 

questionnaire comprised of both open and close-ended questions. The researcher involved 

three research assistances to help in distribution of questionnaires to the targeted respondents. 

The questionnaires were administered through drop and pick later method. 

The quantitative section of the instrument to be employed will use both a nominal and a Likert 

type scale format to determine each of the variables. A 5-point Likert scale ranging from 1 to 5 

was used as answers to statement like questions. The Likert - type format is selected as the 

format yields equal - interval data, a fact that allows for the use of more powerful statistical to 

be used to test hypotheses (Kiess & Bloomquist, 2008) 

 

Method of Data Analysis 

Data were cleaned, coded, entered and analyzed using Statistical Package for Social Science 

(SPSS, Version 21.0). SPSS was used because it is fast and flexible and provides more accurate 

analysis resulting in dependable conclusions. Data processing implies editing, classification, 

coding, and tabulation of collected data so that they are amenable to analysis. Data analysis 

involves computation of certain measures along with searching for patterns of relationships that 

exist between the dependent variables and independent variables. The data were analyzed 

according to variables and objectives of the study. 

Descriptive statistics was used to analyze, present and interpret data. Descriptive analysis 

involved use of frequency distribution tables and cross tabulation which were used to 

generate values between dependent and independent variables used in the study. Content 

analysis was used for the qualitative data from the open-ended questions in the 

questionnaire. 

 

Data Presentation 

Data composed was collated and reports were produced in form of tables and figures and 

qualitative analysis done in prose.  

 

Response Rate 

The study targeted a sample of 130 respondents from six (6) secondary Schools in Northern East 

Nigeria. However, out of 60 questionnaires distributed 47 respondents completely filled in and 

returned the questionnaires while 70 students participated in CATs, this represented a 90% 

response rate. This is a reliable response rate for data analysis as Mugenda and Mugenda (2003) 

pointed that for generalization a response rate of 50% is adequate for analysis and reporting, 

60% is good and a response rate of 70% and over is excellent. The response rate was arrived at 

through the data collection procedure of using the questionnaires adopted by the researchers; 

they personally participated in data collection process with assistance of several research 

assistants from the various schools they visited and waited for respondents to complete filling 

the required information. they kept on reminding the respondents to fill the questionnaires 

through frequent phone calls to the assistants and received the filled in questionnaires from the 

assistants once fully filled. 
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Table 1 

The study requested respondents to indicate the position they hold in the schools. Majorities 

(60%) of the respondents were students, 24% were teachers, 12% were vice principals, while 6% 

were principals. This implies most of the respondents were students. This illustrates that the 

respondents had worked as principals/vice principals or teachers for a long period and they can 

give credible information on the efficacy of formative assessment on learner performance in 

secondary school ELT in the region. However, when the frequency is highstudents tends to 

study always which improves their mastery of the content whichimproves performance and vice 

versa. 

 

Influence of Feedback on Formative Evaluation on Learners Performance in 

English 

In order to determine the influence of feedback on formative assessment on learner’s 

performance in ELT in Bauchi Nigeria, the respondents were requested to indicate the extent to 

which they agreed with various statements on the efficacy of feedback on formative assessment 

on learners’ performance in English language teaching ELT. The responses were rated on a five-

pointLikert scale where: - strongly disagree, 2- disagree, 3- neutral, 4- agree, 5- stronglyagree 

Table 4.2 below illustrates the study finding. 

 

Table 2: Efficacy of assignments on learners’ performance in English Language Teaching 

Mean  STDev 

I employ assignments test as a formative evaluation approach to way 

of 

measuring student progress in English performance which form an 

integral part of education system 

4.90  0.305 

Through utilization of diagnostic assignments with remediation 

enhances the acquisition and retention learning tasks among 

students 

4.33  0.758 

I apply different approaches to explaining new concepts to provide 

options for independent classroom work and encourage students 

who 

have grasped a new concept to help their peers 

4.80  0.407 

Frequent assessment of student’s performance has demonstrated to 

improve student outcomes 

4.87  0.346 

We use assessments frequently which are modified to improve 

learning 

outcomes of the students 

4.53  0.629 

Assessments have proved to help students understand the teacher’s 

learning intentions and what constitutes success in English subject 

4.83  0.379 

Assessments provide students with opportunities to revise and 

improve 

their thinking, and help students monitor their own progress over 

time 

4.87  0.346 
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From the study findings, the majority of the respondents strongly agreed that; they 

employ assignments test as a formative evaluation approach to way of measuring student 

progress in English performance which form an integral part of education system 

(mean=4.9), assignment given to students performance have demonstrated to improve 

students outcomes and that assignments provides students with opportunities to revise 

and improve their thinking, and help students monitor their own progress over time 

(mean=4.866667) respectively. In addition respondents strongly agreed that; assignments 

have proved to help students understand the teacher’s learning intentions and what 

constitutes success in English language as a subject (mean=4.83), they apply different 

approaches to explaining new concepts to provide options for independent classroom work and 

encourage students who have grasped a new concept to help their peers (mean=4.80), and 

that they use assignments frequently which are modified to improve learning outcomes of 

the students (mean=4.53). Respondents also agreed that through utilization of diagnostic 

assignments with remediation enhances the acquisition and retention learning tasks 

among students (mean=4.33). This indicates that English teachers employ 

assignments test as a formative evaluation approach to way of measuring student progress 

in English performance which form an integral part of education system and that 

frequent assignments given to students have demonstrated to improve students outcomes. 

This also depicts that teachers should provide as many assignments as possible and also 

that they should give the feedback frequently to enable the learners to correct themselves 

on where they might have gotten wrong. This sharpens their skills and thus improves 

their general performance. This study has clearly demonstrated that formative students’ 

perceptions evaluation in English Language in secondary schools is related to students’ 

motivation to learn English which would lead to higher levels of English language  

achievement (Hemke, 1990). Frequent assignments given to students have demonstrated 

to improve students’ performance in English. 

 

Table 3 Students Performance in English Continuous Assessment Tests 

CAT 2 

vs 

CAT 1 

Percentage CAT 3 

vs 

CAT 2 

Percentage CAT 3 

vs 

CAT 1 

Percentage 

Improved  64 91.43 64 91.43 70 100 

No 

improvement 

5 7.14 3 4.29 0 0 

Dropped  1 1.43 3 4.29 0 0 

Total  70 100 70 100 70 100 

 

The finding of the study is shown in appendix. The researcher calculated the mean 

score of students to find the average performance, in comparison of 2nd CAT to 1st CAT 

the study found that out of 70 (100%) students who participated in the study, 64 (91%) of 

them improved performance, 5(8%) did not improve at all as they registered the same 

marks they attained in 1st CAT while 1(1%) dropped by 6marks as compared to 1st CAT. 

In comparison of 3rd CAT to 2nd CAT, 64(91%) improved significantly, 3(4%) did not 
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improve at all while the rest 3(4%) dropped by small margin a cumulative of -4 as 

compared to -6 in 2nd CAT. Further the researcher calculated the average improvement of 

the student by comparing 3rd CAT and 1st CAT. From the findings, 70(100%) of the 

participant improved significantly with the first 3 higher performers improving up to 54, 

53, 53 marks in average while some students improved slightly by 3, 8 and 9 in that 

order. English language educators such as Fraser and Gillan (1972); Shiton, Kenwood, Moss 

and Plimpton (1985) agree that among other purposes of assessment in English language, the 

provision of motivation to learn English is critical. The findings in this study are 

consistent with those in USA by Berliner & Cassanova (1988) and Butler & Nissan 

(1986) which showed that evaluation and giving of grades does much to enhance 

student’s extrinsic motivation to learn subject matter but can also have a strong negative 

effect on students’ intrinsic motivation if evaluation is improperly carried out. The 

greater the number of CATs given to the students the better the performance of the 

students in English. Teachers should therefore administer English CATs to the 

students to enhance better performance in the subject. 

 

Summary of the findings 

From the study it was evident that English language teachers employ assignments test as a 

formative assessment approach to way of measuring student progress in English performance 

which form an integral part of education system and that frequent assignments given to the 

students have demonstrated to improve students’ outcomes. The study also concluded that 

students are encouraged through peer assessment and self-assessment to re-evaluate their 

summative assessments to help them understand how their learning might be improved, often 

including the opportunities to rework test answers in class. When assignments are used 

formatively, the message is that they are an integral part of the learning process, and through 

active involvement in doing the assignments, students can see that they actually benefit from 

them since they help them improve their learning. 

The study also concludes that continuous assessments tests are considered as learning process 

since they are often given to students at the end of the learning in order for students to 

demonstrate how much they have learned. The study also found that that standardized tests are 

created to test knowledge and achievement for school subjects, it is through the differentiations 

lens that these CATs are most often designed to compare students with each other in a process 

of norm referencing, rather than criterion referencing. Likewise, the study found that when 

CATs are used formatively, the message is that CATs are still an integral part of the learning 

process, and through active involvement in the testing process, students can see that they 

actually benefit from the CATs since they help them improve their learning. 

The study also established that frequent formative assessment enables teachers to adjust their 

teaching to meet individual student needs, and to better help all students to reach high 

standards. Likewise, the study found that teachers have deepened their understanding of the 

relationship between assessment and student success from the student’s perspective and realize 

that the student’s role in frequent formative assessment is to understand what success looks like 

and then use feedback from each assessment to determine how to do better next time. With 

frequent formative assessment, students become partners in their own achievement as it is 
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happening. When students reflect about their understanding, teachers can use this to inform 

future teaching, and the feedback can determine the areas a teacher needs to re-teach or revisit. 

From the findings it can be summarized that that feedback needs to be timely and specific and 

should include suggestions for ways to improve future performance. The study also found that 

frequent testing and feedback can help all students, especially low performers, to believe that 

they can control their own success in making progress towards the learning targets. Further the 

study established that use of frequent formative assessment as part of teaching-learning 

strategies allows teachers and students to work together to start looking right away to figure 

out how the learning is going and where there are still learning gaps. 

 

Conclusions of the findings 

The study concludes that English LanguageTeachers employ assignments test as a formative 

evaluation approach as a way of measuring student progress in English language performance 

which form an integral part of educational system and that frequent formative assessment of 

students’ performance has demonstrated to improve student outcomes. There is a strong and 

significant relationship between formative assessment in English classrooms and their students’ 

performance in English subjects.  Also the study concludes that frequent formative assessment 

is a crucial tool for simultaneously improving classroom practice and students’ performance, 

and that it can enhance teaching and learning by providing a more focused application for 

learners.  

The study also concludes that frequent formative assessment enables teachers to adjust 

their teaching to meet individual student needs, and to better help all students to reach 

high standards. The frequency of teacher evaluations, the time teachers spend correcting 

tests and exercises were found to be related to academic achievement of students ‘performance. 

From the findings it can be concluded that that feedback needs to be timely and specific, 

and should include suggestions for ways to improve future performance. The CATs have 

played a central role in the entire school programme influencing each activity that took 

place in the school. As a result of pressure due to CATs the teachers engage all the 

methods of instruction to attract the learners’ interest in class hence teacher centered 

methods like the lecture methods are avoided. CATs also made teachers not to be 

selective in the content to be taught. 

 

Recommendations of the Study 

Base on the findings, the study recommends the following, that is, to meet a range of student’s 

needs, teachers vary instruction methods. They ensure that lessons include different approaches 

to explaining new concepts, provide options for independent classroom work, and encourage 

students who have grasped a new concept to help their peers. The implications of the findings 

are that teachers should carefully plan and administer English quizzes, out of class assignments, 

supervised classroom English assignments, end term and end yearEnglish examinations. The 

environmental and social conditions in which teachers handle English formative assessment 

and their feedback to learners should be conducive for both boys and girls. This would enhance 

the learners’ motivation to learn English. 

One of the alternative ways of assessing and teaching is the notion of implementing formative 

assessment in different contexts. Incorporating various techniques, formative assessment can 
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enhance teaching and learning by providing a more focused application for learners. Secondary 

school English teachers should therefore plan carefully for English quizzes, homework, 

classroom supervised English work, end term English tests and end-year English examinations 

in order to increase students motivation to learn English. 

To be truly effective, assessment should also be “formative” in other words, identifying and 

responding to the students’ learning needs. In classrooms featuring formative assessment, 

teachers make frequent, interactive assessments of student understanding. This enables them 

to adjust their teaching to meet individual student needs, and to better help all students to reach 

high standards. 

Good feedback should be tied to explicit criteria regarding expectations for students’ 

performance, thus making the learning process more transparent, and modelling “learning 

to learn” skills for students. The purpose of formative assessment is not accreditation; it 

should provide direct feedback about the learning and teaching processes and may have 

beneficial effects for both students and teachers 
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Appendix I: Questionnaire for the English Teachers 
Please tick the appropriate box or write your answer for the questions below on the spaces provided. 
 
PART ONE: General Information 
1. Name (optional)………………………………………………………………………… 
2. Name of your school (optional) ………………………………………………………… 
3. Designation: 

Teacher  [ ]  Vice Principal  [ ]  Principal  [ ] 

4. Education qualifications? 

Diploma [ ]  

Degree  [ ]  Masters  [ ] 
 

 
5. Length of service? 
1 to 5 years [ ] 6 to 10year [ ] 11 to 15 [ ] 16 years and above [ ] 
 
6. Indicate the classes that you teach English?……………………………………………………………………………….. 
7. Do you employ formative evaluation approach in teaching english? 
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Yes  [ ]  No  [ ] 

8. Through formative evaluation approach have you realized learners’ improvement in 
   

English performance? 
   

Yes  [ ]  No  [ ] 

 
9. Kindly indicate your level of agreement to the statement below relating to the aspect formative evaluation and it is influence on learner 
performance English subjects. 
 
Use a scale of 1-5, where 1- strongly disagree, 2- disagree, 3- neutral, 4- agree, 5-strongly agree. 

Statement  1  2  3  4  5 

Assignments 
     

I employ assignments test as a formative evaluation approach as a 

way of measuring student progress in English performance 

     

 

which form an integral part of education system 

Through utilization of diagnostic assignments with remediation enhances the acquisition and retention learning tasks 
among students 

I apply different approaches to explaining new concepts to provide  options for independent classroom work and 
encourage students who have grasped a new concept to help their peers 

Frequent assessment of students performance has demonstrated to  improve student outcomes 

We use assessments frequently which are modified to improve learning outcomes of the students 

Assessments have proved to help students understand the teacher’s learning intentions and what constitutes success in 
English subject 

Assessments provide students with opportunities to revise and improve their thinking, and help students monitor their 
own progress over time 

Continuous Assessment Tests 

Continuous assessment tests provide evidence concerning students ‘achievements, which when interpreted helps the 
assessors to take measures for further improvements 

Formative continuous assessment tests can enhance teaching and learning by providing a more focused application for 
learners 

Summative assessment is used to evaluate progress and achievement, assign grades, and appraise programs 

Formative assessment involves getting the best possible evidence  about what students have learned and then using this 
information to decide what to do next 

Formative assessment is a crucial tool for simultaneously improving classroom practice and students’ performance  

Frequency formative assessment of progress monitoring has proved 
to have positive impact on student outcomes 

 

Formative evaluation enables teachers to adjust their teaching to meet individual student needs, and to better help all 
students to reach high standards 

Teachers actively involve students in the process of helping them to  develop skills that enable them to learn better 

Effects of administering weekly or biweekly assessments in reading, math and spelling and receiving computer-generated 
graphs of student progress together with instructional recommendations 

Students in classrooms receiving graphical progress reports and instructional recommendations improved more quickly 
and achieved higher outcomes 

We use formative assessment, reports and instructional  recommendations recounted addressing more skills, providing 
more one-on-one instruction, and facilitating more peer-to-peer instruction 

Feedback on Formative Evaluation 

Quick feedback on formative evaluation inform students how well they are progressing 

Feedback needs to be timely and specific and should include suggestions for ways to improve future performance. 

Good feedback should be tied to explicit criteria regarding expectations for students’ performance, thus making the 
learning process more transparent, and modelling “learning to learn” skills   for students 

Formative evaluation provide direct feedback about the learning and teaching processes and may have beneficial effects 
for both students and teachers 

Students obtains better results when they were working toward  process goals rather than product goals and when 
tracking progress toward overall goals of learning 

Teachers provide verbal or written feedback on student’s work 

Most of effective feedback is timely, specific and tied to explicit criteria 
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Teachers spend more time on selected assignments and not grade every single piece of student work 

Teachers became more skilled at writing helpful comments to students as they gained experience in writing comments 
and shared examples of effective feedback 

Thank you for your cooperation & participation!!!! 

 

  


